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Pauline C. Poeck

1 Feel a Poem Coming On--

Communicating With Children Through Poetry

Children and Poetry - August 18, 1976

Poetry is communication. It is a sPeaking and listening experience.
And poetry for children communicates with them in their natural language.
But poems should be heard and not seen by young children. They react to
the tempo, cadence, and imagery of verses read aloud. If children do not
regpond emotionally and communicate their delight, then what they have
heard isn't paeéry!

Although poetry is not bound by the ribbons of rhyme, young children

re tuaed in and turned on by rhyme. They delight in Mother Goose, from

w

0l1d Mother Hubbard confronted by the bare cupboard to derelict Boy Blue
who neglected to blow his horn and save the corn Efém:being shorn.
Children jump rope to rhymes., Fuzzy Wuzzy Bear still has nc "hair"
rug,"
a transplant, or a weaving job would spoil the jingle.
And the wiggles and the giggles that abound when children in-

advertantly say something that rhymes-or better still, hear yoﬁ speak

in unexpected rhyme-make Ehe'paet reach for pencil and paper.
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difference between doggerel and nonsense verse such as "higgledy-
piggledy,'" and the ear knows the difference.

Not all children's poetry need rhyme to delight the ear. Children's
own prose is as charming as their natural sense or love of rhymes,
They often say spontancously what a poet might work on for days or

weeks. VUhat more delightful description of a tree's being pruned than

the four-year-old's exclamation: '‘Daddy=-lock, The tree is getting a

poetic expression. He was seeing not only the act but also the:

I
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r
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significance
That is why we should all feel a poem coming on, all of us who are

about the business of communicating with children. For communicating is

our business. Without it, there is no teaching, no sharing, no learning,

And poetry trains the child's ears

\Lﬂw

no exchange of ideas and emotion

-0 the cadence of words. It develops his sensitivity to the power and

the music of language. It turns the child on to reading.

As one time-honored poet begins, "Listen, my children, and you shall
hear...” We hear children when they speak, but do we 1i Lo we
really listen to them communicating their thoughts and ideas in their

the

own beautiful way? Do we return the communication by giving them

Lu

rhythm, the singing word: 1

3
. FUE )
Many teachers are hesitant to use poetry with thelr “Youngsters be-

ts themselves and are unsure how to use it, Ve

)
o
44

cause they arc nobt poe
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a
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are not all '"poets and don't know it,'" What is natural spe
| o

youngsters is not necessarily natural for adults. But one does not

g

the strong sensory imagery of poetry? We should!
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have to be a poet to appreciate poctry or to use it. Do you have
to be an architect to live in a house orf an aﬁzcm?tivé designer
to drive a car?
Poetry Eas got it all together for children. P@gtf§ and children
make a perfect pair--almost as good as peanut butter and jelly.
Why use poetry with children?
What is poetry for children?
When and How should we use poetry with children?
Who writes children's poems?
Where do we find good poems for today's visually oriented generation?
Writing (Yes, Writing) poetry with children.

As we explore together these Five W's Plus One you will find yourselves

serving poetry with pleasure, infected with a higher P.Q. (Poetry

Quotient), and exhilarated by the feeling of a poem coming on--strong!

Why Use Poetry With Children?

f you were as small

As a lictle black ant,

What would vou do

That big people can't? (6)

b

With all the innovative ideas that the modern curriculum offers

and demands, why should we take the time to use poetry with children?

Because poetry is the natural language of children. Poetry is imagery.
And the imagery is what distinguishes poetry from mere verse. Verse

tion. Without imagination a

is based on observation, poetry on ima
poem naver takes wing. It remains a caterpillar on the leaf of reality,

is imagination? As one ezarnest child put it when told to

Wha

rr
L

use her imagination: ''But wheve is it, teacher? 1 can't find it
anywhers, Maybe I left it oo the school bus...”
What is the difference between using observation and imagination?

Compare the following rhymes about clouds and jet planes:

4
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louds

The clouds are white, Clouds are clowns

The sky is blue, Up in the sky,

The vellow sun Rollirg and tumbling

Is shining through As they pass by. (9)

Jets

The jet plane leaves Jets are pencils
a vaper trail scribbling messages
across the blue .sky. ' on 4 tablet of blue. )
' -~-Pauline C. Peck

What does each make vou see in your mind's eye? Which in each

set uses observation; which uses imagination? Which de you think
are verse and which poetry?
When Alfred Noyes writes "The moon is a gheostly galleon tossed

upon cloudy seas' he uses vivid sensory imagery. Sensory imagery

takes everyday happenings out of the agyﬁgnplace through the frame
of words. And children respond to poetic imagefry with énjoymeﬁt.
When children hear rhymes read aloud, they socon discover that they
¢can hop, skip, gallop, run, clap, wélkj jog, or rock to verse as
éaéiiy asvthey can to muszic., The imagery gives the impetus. The
child's mind does the rest.

A poem is to feel, Poetry is emotion rather than sheer intellect,

We use poetry with children to share emotions evoked by:

A Rhino Isn't Cuddly

New a rhino isn't cuddly,

For it won't fit on your lap.
And T wouldn't want to pet one
Even when it takes a nap!

And a rhino isn't friendly

For I've never seen one smile.

But I°d rather pet a rhine
Than a smiling crocodile! (4)

L 5
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Tigers are striped prowlers
Stalking through the trees.
Looking, peering, sniffing,
Every little breeze.

Hoping for the odor

of some delicious meat.

I'm glad I'm not the dinner
The tiger hopes to eat! (12)

Joy--

One Little Puppy

One little puppy

Can run down the street,
One little puppy

On four little feet.

One little puppy
Is always a jovy,
One little puppy
For one little boy. (8)

psuedo sadness--

Presence of Mind
When, with my little daughter, Blanche,

I saw a dreadful avalanche
About to overcome her;
And, as it swept her down the slope;
I vaguely wondered whether
I should be wise to cut the rope
That held us twain together,

T must confess I'm glad 1 did,
But still I miss the child--poor kid! (2)

love-~

The.-Love of a Dog

Puppy love is warm and sweet
Because it's fresh and new,
But it can't compare
To the lose of the dog
Who has grown old with you,
=~Pauline C. Peck

ERIC

Aruitoxt provided by Eic:



Page 6
Pauline £. Peck

anger--
Timothy's Bad Day

1 feel like thunder inside

So I'll bang and crash and roar

4nd help the rain to pour.

1'11 make such a terrible noise
That everybody will say:

"We'd better get out of the way
'Cause Timothy's angry today." (1)

triumph--

Mr. J. 0. L.

They chose him from a golden pile,

"The best one here," they said.

And then they carved a funny face

And hollowed out his head.

They put a candle deep inside

Behind his golden chin,

And when they lit the wick they saw

The jack-o'-lantern grin!

--Pauline C. Peck
Poetry is personal. We do not all enjoy the same poems. And children

will respond differently to various poems. They will show you whether
or not they like a particular peem. Watch for smiles, chuckles,
laughter, awe. And when youngsters really like a poem, you will often
find a pregnaut pause after you have read it, and then a spontaneous

burst of applause. But the most significant sign will be their request

communicating with

t§ hear it agair. Then you will know you are reall
your youngsters through poetry.

Poetry is the wind nibﬁling at your nose, the lure of the silver
threads of a spider web, wiggly worms taking a bath in a puddle of
rain, dandelions shampooing their hair, Paggfy does not usually

attempt to explain; it simply is.

- poetry is the simplest form of literature. Some educators feel that
poetry should be the foundation of all literature teaching. The child's
language is poetic; therefaré, the language of the poet stirs the

child's responses and gﬁens doors to the wonderland of literature.

(
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Kornei Chukovsky deals with the language, the thought processes,
and the imagination of the very yeung. He views the child as an
explorer of language with a predilection for verse. His delightful

book From Two to Five offers many examples of verse for and by

children. Most of them are rhymed, for the young child is virtually
addicted to rhyme, - B

Poetry can do many things for youngsters. It can offer pieasure,
familiar language, memories, the écmf@fg of a security blanket,
amusement, joy, a sense of relaxation and adventure. Children
memorize lines from poems - or even whole poems - almost unconsciously.

- i

Do you want a child to remember a precious thought or an important
fact? Set it to rhyme, and it will be remembered! A

When you are suddenly asked how many days there are in a particular
month do vou find yourself reciting ''Thirty days hath Septembar,
April, Juéa and November?"

Poetry can lift young spirits. 1t gives children something to
grow on. It helps them to discover and agpfegiate the many uses

of their senses. Poetry challengos *¢hildren's imagination and

stirs them to communicate in interesting ways. For example:

The hungry wind in winter

Whistles through the doors.

It sneaks in every tiny crack

And crawls along the floors.

1t hides behind the curtains,

Then what do you suppose?

When I'm asleep, it pounces .
And nibbles at my nose! (10)

Poetry develops cral fluency. 1In reading aloud, a speaker gains
confidence in his mode of expression, [eels tle printed word, and
interprets it. The listener gains in interpretive skills.

Reading is a multidisciplinary enterprise, and poetry should share
in the pragram.' Through using pgatfy you can unglue kids from their

) . : }
ERIC ' 8
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seats, set them in motion, create a vivid mental image, and - above’
all - help them to communicate, Children can learn language through
poetry and learn how to communicate their thoughts through language,
s0o put a poem in your plan book as>gften as possible! A pinch éf
poetry can add a dash of spice to your teaching.

What Is Poetry for Children?

It's night, late at night. Shadows creep fr@ﬁ the corners of ghe room
where you sit. The bird in the covered cage is silent. You feel
alon% in the dark of the room. The shadows deepen. Unconsciously
you listen. The clock in the hall ticks, rhythmiecally, echoingly.
You hear footsteps, footsteps resounding in the silence, coming
claser; You hold your breath to hear them. Tap, tap; tap, tap; tap,
tap; tap, tap. A light step, a heavy step, a light step, a heavy step -
a pattern, a rhythm. And then you let your breath out in a whoosh
of relief. 1It's Happy, your beloved dog, making his own pattern of
sounds slowly down the hall. You are not alone aiter all.
This regular recurrence of accented sounds is rhythm. And that's
what poetry is all about. Witgout fhythm? a éiﬂging flow of words,
there is no poetry.
Like good conversation, poetry should talk to children. 7Tt should
communicate; inspire; provoke; inform; tell of things that are,
things that were, tﬂings that never will be, things that someday
night be!. Poetry shéuld express feelings. It should communicate emotions.
Children should feel a poem and they should react to their feelings.
Words in poems éor children can be as old and camfartable as their
favorite pair of shoes or as fresh and new as the first spring crocus,

Poetry for children should broaden their horizons. It should stir

their thinking processes: g

Q - x\\
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A Crocodile Has Quite a Smile

crocodile has quite a smile,
-panther has its crouch,
‘camel has its long, dry mile,
kangaroo its pouch.
rhino has a tough- old hide,
An eagle has its nest.
But a kitten has a purr inside,
) . That's why I like it best!
- --Pauline C.

> >

o
i)
n
by

Poetry for children should introduce them to new ideas:

The Walking Umbrella

I have an umbrella

That opéns so high,

I think my umbrella
- Is bigger than T.

Whenever it's raining
I walk down the street
And all people see are
My two little feet, '

I have to peek over

. 0r under the brim,

/To see where I'm going
And ‘where 1 have been!

So if you are out in

The rain you will see,

A walking umbrella

And under it...me! (11)

Poetry for children should explore their self-concept:

Myself

Sometimes I feel angry

And sometimes I feel sad.

Sometimes I feel frightened,

And sometimes I feel glad.

But all the time I'm feeling,

I hope you will agree =

I have one feeling that won't change.

I'm happy to be me! @)

Poetry should help children to probe what poets have (» say; it
should prepare them for reading other materials; it should be a gate
f - . .

to the world of literature.

10
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should be stretched and expanded. Poetry should have no ceiling.
It should help children's thoughts grow into giant cénﬂepﬁs.

Péetty should develop communication skiils by helping children
iéafﬂ to listen, look, feel, value, judge. It should delight as
well as nourish the mind. It should present thought pictures: '"Winter
may be silver, But Autumn days are gold."

Frequent rhyming is important in poetry for the very young. In the
poem Ice Is Nice the carrier (important) words rhyme.

_lce Is Nice

A puppy dog likes a bone to chew,
While a robin likes a worm or two,
A tiger cat likes to hunt for mice,
But a polar bear thinks

That ice is nicel (3

Although not all poems need to rhyme, young children are more attracted

hould paint vivid thought

L]

to those that do. And nonrhymed.poems
pictures as does Carl Sandburgis Fog. Children can picture the fog-_
coming '"on little cat feet."

Poems for children should have movement, change of pace, and
melodic syllabication. The words and phrases should not be verbal
brickbats. They should roll off the tongue. éhildféﬂ sﬁould feel the
urge to sway, swing, clap, and move to lines such as '"We've got
freckles on our noses, and there's sand between our E@esesiﬁ

Poetry for children should begin in wonder and end in delight.
Children experiment with concepts. They wonder about things:
"Where do the ducks go at night?" And the delight of a truly surprise
ending really stirs youngsters, They love "I'm glad I'm not the dinner

the tiger hopes to eat!"

11
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What are poems for children? A good rule of thumb is this: if
you like a poem, the children will like it tco. If you don't like
it, don't use it. And if you don't trust your PQ (Poetry Quotient),

then use your TQ (Teacher Quotient). Anyone who hds the love, patience,

-
and desire to spend his days teaching young children has an instinct

for what will turn them on!

When and How To Use Poetry With Children
N S S

be as spontaneous as a sneeze, It shou

=t

d be a turn-on, not a turn~-off,
iE should fulfill a need in this computerized world of "pfcgress.”
Eéetry brings soothing rhythm to speech, multifaceted meaning to
words, food for the soul, and a key to open the door to Qréativi§y
and imagination.- |

Poetry feeds upon the natural language of chiléren3 so use it to
build and enrich their vocabularies and concepts. Don't shackle poetry
to an art/i;tératufg lesson once a week. Dan'trschedﬁlé it for a unit
in whicﬁ your youngsters will 'learn all tﬁere is to know" about
poetry and then breathe a sigh of relief when you feel you have ?aid
your debt to this form cf_litetary'att.

Let a péem creep into a 135555 like a wandering visitor. Seize the
momenﬁ. Explore it. Enjoy it. Learn all you can{apéut it with your

upils. Then let it wander on. You might just find it returning

B

at some unexpected moment - and it might return bearing gifts!

Use Poems as Vocabulary Stretchers. Through poetry, help children

to learn new words and phrases: Explore them, play with them; roll

—

them off the tongue; master them. Uge the new words and phrases to
communicate. They should form a bank in children's minds from which

they are encouraged to make frequent loans.

12
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Use Nursery Rnymes. They are a éﬁild's first pair of literary shﬂes.

. Although most nursery rhymes were not wr ritten expressly for children

but had their roots in the satirical or political treatises of their

'day; don't ignare'them. Let children adopt them for their own! Don’t

let today" generation of youngsters miss out on the 1anguage fun of
a cow ggmping over the moon, even though astronauts have walked on 1t!

Use Favorite Songs. Believe it or not;’most songs started out as

poems. Are yéﬁ?lyoungsterg turned off by the latest hit records?

~ for an hour? Capifélize on their interest in music. Try reading pop-

;fﬁck.lyfiis or folk ballads aloud. Some of them are quite beautiful.

‘Use Poetry as a Language Arts Stimulator. Set the stage by having

budd;ng "sheriffs" enliven the room WIEF Exciting seasonal pésters

T

.or otherwise timely handbills. They might read, ''Wanted -- A Circus

Poem,'" or '"Dangerous == A Poém About Sharks," or "Be on the lookout for --

A poem by John Ciardi."

Let Children Pantomime Poetry. Many poems lend themselves to
paﬁtomimei Even Ehe shyest child can usuall& be drawn into paﬁtomiﬁe;

expression. The first volunteer “Harcel Marceau" will encourage others

to participéte;

- .7

.0

‘Try "Discover a Poem' Week. . Print a poeﬁ each day on experience

charts, chalkboard, or afher media. Children discover the éoem that

— ) : .
' appeals to them and 111usrrate it. Display the illustrations as the

poems are read aloud, Be sure children are aware of the poet who

n

created tﬁe poem,-- ,Vezymfaw paems .are. annn¥m3u5¥=aXQu_d_bg=amazadmata_nm=m

: I P —
the number Df poems children qu1te lnnacently submit as thelr own—

to children's magasines because they have never learned the true

autnor ‘name, Some of mine have even won awards for children!
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* §§g§_§7§pe§iathgetry,Eappggiggl let children take turns shafing
/ E - N o S = - .. : B
" their favorite poems on

! A \

* poems’ from nursery rhymes to children

any égbject or by any author. Welcome all:

own original creations,

&

Display Provacatlve Pictures. Inspire children to write poems.

Have.pencils and paper handy to help record their.inspifatiOnég
For the ﬁéoﬁyounéﬁtctyfite but not tooéfaungﬁtojgreate, ydu may
haﬁe to be the ;ec@f&grf ér let children from upper gfadéé record /
the poem;.'.Tﬁéy’ll be Elattéred you asked!
Try Wfitigg“Eaipdiés. Some Mother Goose rhymes are fun subjects

f‘g

for parodies. For instance,

b

""01d Mother Hubbard

Went to the Cupboard

To get herself some dinmner,

But all she found was diet Tab,
"And now she's ten pounds thinner!"

Above all, don't kill poetry with memorizing, analyzing, and
I '
. . | . . .
dissecting. Enjoy it.  Let poems dart in and out of your children's
lives like bright sunbeams. A goém has one strike égainst it to begin

with -- it's a four-letter word!

. Integrate Paetry With All the DlEClpllnES Don't discriminate against

poetry by limiting it to 1anguage arts or feading.‘ "One, Two, Buckle
My 'Shoe' can be as helpful in teaghlng numerlcal_ recognition .in

kinéérgazten as Alfred Noyes's The Highwayman can be to upper graders in

forming values.

‘Make Poetry -- Good Poetry -- An Integral Part of Your Teaching. Use

it as often as it helps you to communicate with Your youngsters -- once
- a day, once a week -- whénevéa'it blends in with your teaching. Because

oetry communicates! _ ____ ~ —

14
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V'Who Writaswchifareﬁfs Poems?

The happy, singing tradition of éoetry for children was given a

rousing beginniné by the Mother. Goose rhymes. Who wrote these?
H === 3 . = A=

Although'a'Dame'Goase;aﬁd a flock of little gosling names can be
found on tombstones in Boston's 0ld Granary Burying Ground, the

verses zamé chiefly -from England and the name Mother Goose from

France. 'Fbilowingﬁﬂéthéfféééég,,Edﬁard Léér was Ehérhéitrpaet fa

stir laughter in Ehildféﬂ} Lea;és limEfisksxare still enjoyed,
passed éﬁ, and imitated. His ccinéd wofds,'exact>ma£éf,fénd
musical rhymes that'evoke.gigglés and iaughter keéé his limericks
frém-being fetired even though snﬁe involfe unfamiliar names,

places and ideas.

many delightful and humorous poems. for children. Laura Richards'

"Eletelephony' is a classic example of juggling letters and words,

A.A. Milne's poems involve people in amusingly possible situations.

Milne réfléctslchildren's thoughts and 1angﬁagalin delightful ways.
:So ﬁany gﬁher well=known poets havergéntributeé faluaﬁle and
enéuring pgé%sefof children. Most of us have met éhem samewhéfe_

Ealémg our gfcwinggup path thréugh'énéfér more of their charming

poems: Walter de la Mare, Wwilliam Shakespeare; Chfiséina Réssg;?i,

Sgiah Teasdale, Eiigg@g;h_ggatswarth, Rose Fyleman, Vachel Lindsay,,

Stephen Vincent and Rosemary Carc Bénéi, James Whitcomb Riley, Eugene
pnen vince ‘ , D Lug

Field, Kate Greenaway, Robert LcuisgStevensggg Eleanor Farjeon,

Robert Frost, Rachel Field, Dorothy Aldis, and many, many:more] v

4tthough—Atdis wally-off appeal—
is in her knowledge .of children's interests. Her Thaﬁksgiving’vegse

has délighted many youngsters over the years.

1
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The little girl said,-

As she asked for more,

"But what is the turkey i
Thankful for?" i

Gwendolyn Brooks, a black poet’, has uﬁiyérsal appeal because

‘.'T' .

her poems Speak to children of any ethnic-background. BRONZEVILLE

\D'.‘ﬂ

s - v - :
0YS AND GIRLS contains poems that show a rare insight into a

child's innér th@ugﬁtsa

Aileen Flsher affords a light, gay touch and often a mystery>in

her many,Pcems for- youngstérsi She has been a prolific writer

LS

since the 1930's. Her GOING BAREFOOT is a book to delight children

éf:all agésg
Myra Cohn L;Vlngston 's poems in books such as WHISP RS, and her -
most razent 4=-WAY STOP treat the imaginings of young children in
_sensory Qays. ” | |
g Fpavid McCord‘s poems often appeal to the youngest child as well as
. to ‘the mo%t ééphisticaﬁed adult, THE STAR IN IHE PATIL is the ggst |

racently publlshed beok of his poetry

He bffers impéssible incidents and safiééamic consequences in a
deiightful style With Ciardi and McCord arcund thare is no déngér

that nonsense verse" *and humorous poems for chlldren w111 dlsappear
o [

, Viviaﬁ Gaulgd is a- contemporary poet whose rhymes dellght children

!

as well as communicate with them. Lelana Jacobs, Jean Cdnéer Soule,

’I 0 ;l, ins, Ruth McFadden Svec, and La;s Lenski are among the poets

today'who wtite:almost exclusively for children. ' /

' When we communicate with chiiﬂren, we are affect 1ng the future.

We are helping yaungsters to EnJoy 1153 through words,/tc see the’

werld as it is and as it can be; and to‘form values that are’

psrtlcularly 1mpertant in this era of dynﬂmlz growth and chaﬂge And

4
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 way; We psés oﬁ the seéds of thgugﬁtfﬁhat ma§ sdmeday blossom _
" into é ney fruit of the future.
_There are many gDDd;poetS today who write for children. I
have‘just heiped‘yau to sip one drapbfrcm tﬁe well. But there are
many wells to dfaw from.

Where Do We Find.( Gaad Poetry for ChildrEn?

*l”*ﬂ"’;'Tske g Erip “to the Tibrary ="any library = the—smallest “in
your school; cr‘the lafgesi, in a neérby city. You will find
illustfatéd poetry bgéké'aﬁd an;holagieé:galore. ‘"Let your fingers
do the walking! thrgugh-tﬁe yelloy pages gf the$phane book. The
yélléw pages listszgkstﬂfés Eha% carry all kinds of poetry books
for children. . | )

Read éhéiLiﬁefary Arts section of your newspaéérs carefully, &
egpecially aréund Book Weekrtime and ygﬁ;il figdvreviaws of éhildren's‘
poetf? baoﬁs Some of thé titléé méy tempt you to dfaw-ffom thé
1iterafy well == WBAT A WDNDERFUT BIRD THE. FRDG ARE; SUNG UNDER THE
SILVER UHBRELLA THE BIRDS AND THE BEAETS WERE THERE POEMS ABDU, ”UR
"AND FEATHER FRIENDS; THE FLASHLIGHT; AT THE TOP OF MY VOICE. |

Check your basai feadérs,vwgfkﬁaaks, and their teacher's éditinnsi

iéﬁégy of them caf;y poems. \Scctt Féresman; Ginn and Compan?, Tﬁe

',éZeﬁcmy Gompaﬁy aré justiélféw that incorporate g@bd'poetfy for

,childrén in theif maﬁaria;s,ﬁ | | |

. Poetry and rhymes are freqﬁenﬁly used in materials for ére-scﬁaal§r55
>Weéleéﬂéléidney ] recent CALENDAR GF DEVEL DPMENTAL ACTIVITIES FDR PRE-
e

SGHDDLERS 1nzorporates -a number af contampcrafy rhymes to be used in -
_ 7creative learning=§1tuailons.“ﬂ;hw;mgr17317 e

. Other good sources of poetry for youngsters are teachers' magazines

such as EARLY YEARS EIEACHER- INSTRUCTOR. And many children's
magazinas usually carry poems -- some even written by youngsters

Q ;;=“==fhemsé%§es%=9A%ﬁhagghaéhéy&ﬁ&ykﬁ§éxéiﬂ;nghlitzé§=3risefxthey:afé:iz:1;“:xg:

ERIC . 0 e 1T
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impg:taﬁt becauge they are an example of kids é@mmunicating.with
kids. JACK AND JILL; HUMPTY DUMPTY; HIGHLIGHTSQ_CRICKET; EBD&Y JR.
all carry paefns’ for and by children. I-Pf'WEEK_l&' READER, the children's
newspaper used in many schéqlsbiﬁ the U.S., carriés’pasms in the

children's edicians as well as in the teacher's editions.

!

i “So try a 9anh af pcetry in yaur Eéachlng You may soon find

vour children will have a "peck'of pcetry" to draw upon frcm the magi
\\ storehouse of their minds. o Y
<v And after you have shared good poems with/YOur students, try

writing poetry with them!

\\w:iting'(Y251Writing) PQEFEY:nghVChiidrén

=

If_yalggchildEEﬂ are willing to try writing poetry, you have pagsed

" the tés,i ‘ You have interested theﬁﬂ Yaunhave shaféé the jays of
poetry. And dc-let.y@ut ycﬁngstérs express théﬁseivés in whatevaf
"way they. wish -- including rhyméd'and uﬁrhyﬁéd pfése th§t has a
poetié flow. You'll find yguééelé iearning‘a great deal about your
children. You'll learn that ﬁhey_freqﬁéntiy think in ﬁaifs; afien
opposites: ‘“Rain is a pain, but;éﬁn ié fun!" The mother %ha séid
toAher ihild—'"wegf your scarf, Sandyg ;t‘s raw Dut.”A used a
perfectl y common adult pﬁrase xWheﬂ_éaﬁdy responded, "W?en.éill it be

cooked?" she was Ehinkiﬂg in 1égi§al opposites.
In writ g poetry with chlldran you will- find yourself receiving
a ton of cre. But from each ton a child digs from the depths of —

his or her Ehﬂughts, yaﬁ,can ﬁén7a few flakes of precious gold. , As

7rsam§thing abouc_themgélﬁés

&Aa 50 will You T T T - f;  ——

i

e 1

2
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Try Giving Children St arter Uppars

Toss out two lines that need a rhyming word for completion. Sometimes

o children can complete a thought even before you finish expressing it.
| o . _ ,
- Up in the tree I thought I saw a pussy cat
Sat a'bﬁszy, fuzzy . Sleeplng on a yellow L .
Little fgshés in the brook, Flitter, flutter butterfly
Wﬁn't,yog\nibble atmy 7?7 Soaring in the morning -

You'll find that children will supply m@ge words than the géemingly-
v é£;10us rhymlng one the gtgttéf—uépef calis for. They may Suﬁﬁly
" an unrhyming, ncﬁseﬁse, or coined word. Accept all respéﬁﬁésg The
vwords don't have to rhyme or make sense., - What is impartant i;\that
the ghildren listéned and fespénﬁédi And don't farce all ch11d§§n to

take part,' Some may prefer to do EhElf own thlng -- from scratch

Iry Haiku |
Haiku originated in Japan. It consists of three’ lines and usualiy

-

deals with naﬁure and/or the seasons. fhe first 1ipe has five
‘éyllaﬁlés, tﬁé sezond'has;seven; and the third has fivaiA Share several
examples othai%ﬁ w¥1ﬁ the Qlass; then lﬂ; Ea students to try wfiﬁing
it. Don't demand that théy?ﬁdﬁf9rm to the syllabication patterﬁ if
_they hévé créated.a Ehaught of their owm. Dﬁé child wfﬂté-a'beautifu;
thfee;liée thought and the teacher who read it di éc rded it because
the second 1i¥a—ﬁaé oﬁly’sii syllébiés.a That téachar=thréw%out the -
baby with the bath water, | ¥ , o ,__”: o
Help chlldren ‘to use meanlugfﬁl words and v1v1d express;cns as
they try_writlng baiku; The worgs they chcose w1ll sgggésﬁ haw-they

feel about something.

- Winter o : . 7éjgainbow
—snowfla —F ,Ethe=skys—= ﬂ_h_uL@A,mo;ning rainbcw : 7
- Drifting’ slcwly to the ground, Near the sur and winter clouds i
A blanket of white. . . Eurprlses the day, ,
Nilés

- =-Pauline C. Peck ' . : ——Vlrglnla H.
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Cwata

Tanka are related to haiku. They rgn slightly 1bﬂgér and are
usually associated with the seasons. The five lines of tanka follow
a-pattéfﬁ_ﬂf 5-7-5-7-7 syllables. But tﬁey;caﬂ be five short lines

without any specific number of syllables. Tanka are more -of a challenge

" to aldef’children;

Iry Cinquains

The.original ﬁinquainneféatedey;AdélaidenGE&pSéywconsists@éfmfivemmx“mwﬁ
lines.. The five lines have a syllabication pattern of 2-4-6-8-2,
However, most people who use cinquains with children follow a slightly. -

different pattern. Line 1 - one-word title; Line 2 - two verbs about’

the title; Line 3 - three words expressing feeling or action;

two words describing the title word; Line 5 - repeat the title wardg.or

use a synonym. A cinquain can be about any subject.<

Roller coaster . , : =
‘Climbs, dips, v
zips, zaps, zips,
Fast, scary

Fun ride.

There are many kinds of poetry to try writing with your yauaéSEefs --
. I = v : . EV

from rhymed to unrhymed. Whichever form you choose, keep in mind

that poetry should .speak paﬁyrally and simply about thiﬁgs,

:Spfeéd poetry on the bread of all your teaching. You'll find your

youngsters relishing their 1aarniﬁg diet. And as you plan each day's

|

teaching menu, you may feel a poem coming an,;strang! Above all, you

will be communicating with your youngsﬁ;rsiin aﬁiexéitiﬂg way.’
/
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